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Abstract
The research deals with the development of studeriéscultural competence as an integrative
part of English for Special Purposes (ESP) competefhe aim of the research is to develop
tourism students’ intercultural competence in E&fdiss. The target study group consists of nine
students of the Faculty of International Tourisnitef School of Business Administratiduariba,
Latvia. The following research methods were usedlysis of theoretical literature and sources,
data collection methods (students’ self evaluatsmdents’ observations, students’ tests and
teachers’ interviews), and quantitative and quiadata analysis methods. The empirical study
was conducted from 2003 to 2006. The results ofrésearch showed a strong link between
students’ intercultural competence and languagepetence. The author of the study offers
proposals on how to develop students’ intercultaoahpetence within language lessons.
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Introduction

The opening of Latvia’s frontiers and the countigiming NATO and the EU have promoted the
development of globalisation processes in the egurithese socio-economic and political
changes foster the development of many busine$hestourism business has become one of the
most flourishing businesses in the country. At enésin Latvia there is a high demand for

creative, decisive, educated specialists with adgeommand of English and excellent
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cooperation skills. For tourism specialists it $sential not only to speak fluent English but also
to recognize cultural and religious differencedifierent countries because tourism specialists
have to serve international tourists from differ@ationalities and ethnic groups. They must
know how to sell their product (holiday, tour, Hotesort, catering services, etc.) in a manner
acceptable to their guests. This is why tourismdestis must develop intercultural competence.
This paper describes the research process, anathsegained results and makes
suggestions concerning the development of studémistcultural competence as a part of the
entire study dealing with the development of stiaslerESP competence formed by

communicative language competence, intercultunalpsience and professional competence.

Competence for Tourism Specialists

Professional Competence for Tourism Specialists

An analysis of competence theories reveals thet [tossible to define different approaches to
competence theory. Historically competence has laessociated with skills, qualification and
abilities. The latest pedagogical literature ddsestompetence asan ideal of education andan
analytical category (Maslo 1., Tilla, 2005; Maslo E., 2003; Maslo2006; Tilla, 2003, 2005).

The researcher has chosen the latest approachmpetence, which defines competence
as “an individual combination of abilities and expace which is based upon the possibilities of
gaining experience. In its process aspect, it dpgehll the time; as abilities develop throughout
life, experiences develop and more and more newilpbses of gaining experience appear.
Competence as a result is expressed in the quelyl of a certain activity. Experience is
defined as a combination of knowledge, skills aatlgs acquired during one’s life, personally
positively evaluated, consolidated in habits anelduer various activities and situations” (Tilla,

2003:55).
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Tourism specialists have to be able to coordittae work, solve different situations and
use management skills (MacFarlane, 1999). Thedés skclude the abilities to plan, learn,
introduce innovations, adapt, motivate, managecuwddinate. Tourism specialists also must be
creative and must be able to think logically andatsgically, as they often have to solve
unexpected situations. Experience has an esseat@lin motivation, work and in achieving
results; therefore the definition of professionampetence should also include experience and
attitude. Thus 1.Tilla’'s competence definition cha used as a basis to defipeofessional
competence. It has to include special knowledge necessaryh®industry as well.

The author of this research definsfessional competence as an individual combination
of gained experience, attitude and abilities developed on the basis of learning, which allows a
specialist to think strategically, untraditionally implement knowledge, responsibly develop their
industry, and creatively work in the chosen profession observing traditions and peculiarities of

different cultures.

Intercultural Competence for Tourism Specialists

The use of language is connected with the achienewfepersonal and professional goals, or
professional growth. People’s interaction in toori®ccurs between members of different
nationalities and ethnic groups. In order to pra@matmutually understood cultural context, its
understanding and appropriate action are importsthe aim of learning a foreign language is
the ability to communicate, a speaker has to dgvetonmunicative competence. The notion of
communicative competence has been used for more than 30 years. As a resahly

classifications have been created. The most populkes also include the cultural aspect:
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« M. Canale and M. Swain's classification of commuaie competence includes
grammatical, sociolinguistic and strategic compegerin this classification socio-cultural
competence deals with socio-cultural and discomwrss (Canale, Swain, 1980);

e E. Tarone and G. Yule find that communicative cot@pee consists of grammatical
competence, sociolinguistic competence (an abibtyuse language according to a socio-
cultural context) and strategic competence (Tar¥uée, 1989);

« J. C. Orwig regards that communicative competerceformed by linguistic aspects
(phonology and orthography; grammatical competeriegjcal competence; discourse
competence) and by pragmatic aspects (functiomalpetence; sociolinguistic competence;
interaction competence; culture competence), ttterlaeing connected with language use in
communicative situations to achieve the speakeradsyOrwig, 1998).

Many scientists stress the importance of the alltaspect of language learning,
suggesting that knowledge about other culturessh@plearn a language and assess cultural
values and peculiarities of the language learneatson (Anisimova, 2006; Dirba, 2002; Ellis,
2005; Kim, & Hall, 2002; Korhonen, 2004; Stier, 200Villiams, & Burden, 1999). Thus they
admit the importance ahtercultural competence.

According to M. Byram intercultural competence ud#s attitude, knowledge,
interpretation and relating skills, discovery anteraction skills, and critical awareness of ctur
or political education (Byram, 2000).

Intercultural competence may be divided into twaugs: content-competence and
process-competence. Content-competence refers e Kitowing that-aspects of culture”
(knowledge of history, language, behaviour, culta@ams, habits, customs, symbols, traditions,

etc.). Process-competence refers to the dynamiactes of intercultural competence and its
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interactional context or “theknowing how-aspect of intercultural competence”. Process-
competence consists oftrapersonal competencies (perspective alteration, self-reflection, role-
taking, problem-solving, culture-detection and #ogical distance) andinterpersonal
competencies (interpersonal sensitivity, communication competemand situational sensitivity)
(Stier, 2006; 2004).

Intercultural competence includes an ability to see and understand diffegenn one’s
own and other people’s cultures and countries,@dbem and accordingly react, in conversation
and behaviour, treating people in a way which i$ oifensive, scornful or insulting to the
members of other cultures. At the same time itudek the knowledge of one’s own nation and
culture, and an awareness of their value, theisgmation and development. learning the
English language students also improve their kndg#eabout other countries and their culture,
but it does not mean the automatic transfer ofehmstures into the students’ native language
and defaming and ignoring the cultural values efrtbwn country and nationality.

Six different levels of culture can be distinguidh&hree of them form the visible part of
culture (the level of immediately observable symsbahd symptoms, the structures that are
difficult to observe, the governing morals, patseeamd norms) and the other three levels form a
more fundamental core culture, which is more hiddg partially legitimating values, the
generally accepted highest values and the fundangmtosophy of life) (Gullestrup, 2002).

When meeting a representative of another cultureobserve them and get our first
impression. If the first impressions about sevesgresentatives of the same culture are similar,
we may form a stereotype. In most situations whennvake closer contact with these persons,
we find that the first impression of the cultureswaisleading. In order to form a true opinion
about a representative of another culture, we bawaderstand both the horizontal and vertical

dimensions.



Polish Journal of Applied Psychology, 2007, vo{1}p pp.97 — 111.

Developing intercultural competence is a rathewslearning process, which includes
learning a foreign language, intercultural trainargl gaining experience from meeting people of
other cultures (Korhonen, 2004). Students also hawacquire theoretical and practical cultural
knowledge, which can be done through intercultaomhmunication.

Intercultural education is characterized by sis ‘and six ¢'s. The six I's include:
intercultural themes and examples, amerdisciplinary perspective, amnvestigative character,
integrated study groupsinteractive teaching methods, andtegrative views where theory and
practice are joined. The six’'s are typical outcomes of intercultural educatioommunicative
competence in at least two languagasmperative competence, “professionabnfidence, self-
confidence and thegsommitment to universal human rightstritical thinking, and “problems of
comparability — to recognize the cultural relativity of realipnd the non-transparent and
contextual nature of cultural knowledge” (StierPB€8B).

The goal of intercultural education incorporatee¢hstages: transformation of teachers
themselves, transformation of the system of edoand schools, and transformation of society
(Kalnina, Petre, 2006). The teacher has to be ¢pehanges, and must be able to evaluate and
accept the positive ones. The teachers developgbesonalities by finding new information and
processing it. The learning process is open anddheher learns together with the students.
Cooperation is one of the main principles of intdxoral education. Teachers should also pay
more attention to the development of the studerresativity, critical thinking, development of
problem-solving skills, and development of theinse of awareness of cultural values of
different nations, thus enriching their own culture

The specifics of the tourism business requiresiapsts with well developed intercultural
communication skills; therefore it is necessarycteate a new pedagogical model for the

teaching-learning of ESP for students of the toarimdustry, which includes intercultural,
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communicative and professional competeridteés model should be based on students’ previous

educational backgrounds and lead them to theirdytuwfession.

The Model of ESP Competence for Tourism Specialists

In learning ESP the necessity to develop studestsimunicative competence coincides with the
necessity to create authentic language learningegtmthus forming the students’ experience
(Widdowson, 1973).

An analysis of competence theories enables therdser to create a definition of ESP
competence for tourism specialisEESP competence is the quality of experience gained during
the learning process, which allows a specialistseoldng different cultural traditions and
peculiarities, to creatively implement the Engllahguage both receptively and productively in
business communication, interaction, and professiomork; to responsibly develop their
industry and offer the client a product in an ustiEamdable and acceptable way.

Based on an analysis of theoretical literatureater definitions, and the specifics of the
tourism industry a classification of ESP competefacetourism specialists has been made (see
Figure No.1). All the components of ESP competefo@mmunicative, intercultural and
professional competence) are interconnected ardemfe each other. The components of
communicative competence are all of equal impodarand interact with each other.
Grammatical competence is mentioned in the firditpm because it was included in all the
studied competence classifications. Intercultua@hpetence consists of attitudes, the declared
knowledge of cultural aspects (Dirba, 2004:25), #mal ability to operate in different cultural
contexts. An analysis of competence and profeskammapetence theories enabled the researcher
to identify components of professional competemognitive competence, personal competence

and technological-professional competence. Theldpreent of ESP competence takes place in
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action (process) and it is based on students’ expezs, and consequently students form new

experiences in the process.

Description of the Research

Methods of the Sudy

The research problemlies in the discrepancy between students’ Generglligh language

competence and the demands of the tourism buslabesir market, which requires creative,

decisive, educated specialists with a high leveESP competence, excellent cooperation skills

and an ability to work in an international enviragmh demonstrating a high level of intercultural

competence. Thaim of this research is to create a model of ESP caosnget for tourism

specialists, and offer solutions for the developidrstudents’ intercultural competence in the

ESP course. Themain questionsof the researchare as follows:

 to study the pedagogical, psychological and linguiditerature and sources about
competence theories, intercultural education andréate a model of ESP competence for
tourism specialists,

e to conduct an empirical study in order to evaludte tourism students’ intercultural
competence,

* to offer proposals to ESP teachers on how to prenibe development of students’

intercultural competence in the ESP course.
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Figure 1. ESP Competence for Tourism Specialists
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Sages of the Research

The research was conductedfive stagesat the Faculty of International Tourism (FIT) okth

School of Business Administratiduriba (BAT), Latvia:

e January 2003-September 2004 — the analysis ofdtieal literature and needs analysis;

» September 2004-August 2005 — the analysis of thieateiterature and creation of the
model;

» September 2005-April 2006 — the analysis of thewaktiterature and improvement of the
model;

* May 2006-November 2006 — generalization of theasderesults,

» December 2006-April 2007 — evaluation of the créa®del.

This article presente third stage of the research.

The Process of the Research and Its Results

During thefirst stage of the research (January 2003-September 2004yisreealysis

was conducted. The total number of respondentsistedsof 137 people (99 students, 12
lecturers and 26 tourism experts). The needs aralyas done applying both qualitative and
guantitative methods of data collection and analysi

During the second stag®f the study (September 2004-August 20@53P was taught
according to the created ESP competence modet, Firsrder to define the tourism students’
ESP competence, nine groups of FIT students (8@ests) whose English knowledge
corresponded to level B2 according to the Eurogearguage Framework system, took English
for the Tourism Industry (EFTI) exam using the shemgf the exam of the year 2004. As a result
a target group of nine first-year students was ehds study English according to the created
model. ESP was learnt choosing teaching-learninthogls and styles acceptable to both the
students and the teacher. Mainly methods that &beudanguage learning were chosen: role-
plays, case studies, dialogues and problem sotaisigs. Texts, listening tasks and writing tasks

were connected with the explanation of a profesditexis, which means its consolidation into

10
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practice. Students also did speaking tasks oriaesivin which a professional lexis had to be
used. Students filled in self-evaluation forms #melteacher filled in students’ assessment forms
after each theme.

During thethird stage of the research (September 2005-April 2006), teated model of
ESP competence was improved and the criteria agid ithdicators for determining students’
ESP competence were finalized and tested:

e Criterion: language use for professional dutiesdicators: mutual oral communication,
understanding of a specialized professional taxdiness correspondence;

» Criterion: creative professional thinking — indioas: cooperation, creativity;

e Criterion: abilities of intercultural communicatior- indicators: openness and
understanding.

The target group consisted of nine students, whuseage age was 19.3 years. For seven
students English was their first foreign languaige,one — the second and for one — the third
foreign language. Nevertheless, at the beginniey trad the same language competence level
(B2). During their studies all the students livedRiga. In the first study year, three students
combined their studies with work in tourism estsiainents. In the second study year, all the
students were doing part time jobs in tourism dsfaiments. Four students had their summer
training abroad (two in the UK and two in Greea#hers — in Latvia. Five students specialized
in hotels, two in restaurants and two in travelreges. This group is typical of the FIT, where
about 50% of students choose to specialize in $i@tetl 50% in travel agencies and restaurants,
with most students starting to work in their spkgian the second year of their studies and half
of the students gaining international job expergebyg doing their summer training abroad.

Based on the analysis of theoretical literature andrces, needs analysis and the
curricula, the researcher created the descriptbrise levels for indicators of ESP competence.
The criterionabilities of intercultural communication include:

» students’ ability to implement intercultural comnnzation and cooperation skills in practice,

e students’ interest in cultural values of other oxa¢i and ability to compare them with the
cultural values of their own culture,

» students’ ability to understand different thinkistyles and behaviour of other culture,

» students’ ability to accept challenges to creayivele new possibilities, to be open to changes

and to be ready to work in different cultural cotse

11
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A proficient user (high level of intercultural coetpnce) is characterized by independent
and creative performance, an independent user gmetével of intercultural competence) has
acquired theoretical knowledge and is able torasimilar situations, and a basic user (low level
of intercultural competence) needs somebody'’s imgferforming the tasks.

Research was conducted to determine the leveludfests’ intercultural competence.
First, an analysis of the students’ exam marks ubjexts dealing with intercultural
communication Communication and Hospitality in the Tourism Industry, Business Etiquette,
Hotel Front Office Management, History of Latvian and Baltic Culture) was done. Intercultural
competence levels were estimated as follows: fram4 points — low level, from 5 to 7 points —
medium level, and from 8 to 10 points — high levile average mark of all the exams showed
that six students had high and three students Inaeldéum level of intercultural competence.

Second, the lecturers of the previously-mentiondgjexts were interviewed. The aim was
to determine the correlation between the exam markkthe teachers’ observation during the
studies. The interviews were analyzed by the catal¢ data analysis programme AQUAD 6.
The interviews justified the choice of indices fibie criterion. All the lecturers stressed the
importance of intercultural communication, suppagtihe role of languages and knowledge of
psychology and theoretical knowledge of other cebuin intercultural competence. The
interviewed lecturers’ definitions of the threedés/of intercultural competence mostly coincided
with the one made by the researcher. Thus RZ sthggda proficiency level includes theoretical
knowledge about possible communication, peoplergeiintolerance and openness”, and the
independent user is a person who has “theoreticawledge of people on how to use
communication skills but people cannot implemerotietical knowledge into practice”. In its
turn AS defined a basic user as a person who ‘hasself-esteem which causes a desire not to
communicate with others. The opposite is a person i self-contented and does not care about

others”, which also coincides with the level foslwauser.

12
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Next, students’ intercultural competence was assesecording to the description of
competence levels. The researcher encounteredbieprahat tourism lecturers could not exactly
remember all the students. To get valid results rdsearcher asked to assess intercultural
competence of only those students’ whom the lecduremembered very well. Data analysis
showed that in most situations all the lecturerd sianilarly assessed the level of the students’
intercultural competence but some statements wenked controversially. Thus one lecturer
assessed the intercultural competence of studénhtsntd AP as high but the other lecturer
assessed it as a medium one. This shows that ssudetercultural competence in different
subjects was exposed differently.

When comparing the exam marks, students’ assessmené by the tourism teachers and
the exposure of students’ intercultural competedoeing the ESP lessons resulted in an
observable discrepancy. The way in which the lectuhad assessed the students’ intercultural
competence differed from the exam results but ed@ttwith the researcher’s observations done
during ESP lessons: four students had high, foutiune, and one a low level of intercultural
competence. This means that exam marks do not Iréhreastudents’ level of intercultural
competence and cannot be used as the only todisfoneasurement. Data analysis proved that
the higher the level of students’ intercultural gatence, the higher the level of their language
competence, and vice versa. It may be explainethdyact that students who have a high level
of language competence have more possibilities aimnounicate with foreigners; they use
language for gaining information, thus wideningitheewpoint and developing tolerance and
cultural awareness.

The conclusionsfrom the empirical study are as follows:

» the interviews with the tourism teachers justifg tthoice of criterion, its indicators and level

descriptions,

13
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« students’ intercultural competence in differentjeats may be exposed differently, revealing
different competence levels,

» the level of students’ intercultural competencecigsely connected with their language
competence. The higher the level of students’ coféural competence, the higher their
language competence level, and vice versa.

According to the chosen design of the researchehB thesis, thdourth stage of
research (May 2006-November 2006) includes the rgémation of the designed ESP
competence model. The researcher participated intamational scientific project dealing with
the development of teachers’ professional competefte questioning of different students was
conducted in Latvia and partnership countries (@&yn Spain), focus group interviews were
arranged, and the collected data were processedralygzed. The researcher was allowed to
adapt the questionnaire used in the project anteimmnt it in her research.

It is planned that théfth stage of the research will last from December 2006 tlyiou

April 2007 and it will include the final evaluatiasf the created ESP competence model.

Suggestions for ESP teachers
The ESP course is not the students’ first languagening experience. Students had already
developed their own learning styles and strategiesecondary school. Possibly they also made
some stereotypes concerning different cultures¢civhow have to be dismissed.

To develop students’ intercultural competencs itecessary to choose such teaching aids
(or adapt the existing ones) so that they corredponfour criteria. They have to provide
information about the country, its inhabitants,ues and attitudes, and they have to promote

students’ wishes to change and accept other cal{i@nina, Petre, 2006).

14
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One of the ways to develop students’ intercultucempetence is theulture assimilator.
It is a programmed learning experience. Studergsirgiormed about different incidents that
characterize a typical and critical interactionviEn two representatives from different cultures.
Each incident offers several explanations (onegistythe others are wrong) for the activity of
interaction partners. Students have to find a swutwhich is the most typical one for the
interaction partners. Other methods include anyamabf critical incidents or case studies, which
may be stories, fairytales, newspaper articles, sman, and video or audio recordings. It is
advisable to think of some challenging themesgf@mple, a business present or a bribe? Other
tasks may include problem-solving situations thleasteal communication mistakes or conflicts
between members of different cultures. Students adag apply decision-making strategies.
Another possibility is to use role-plays and caselies, which are close to having a real context,
and students can demonstrate their attitude, en®t@md values while performing their role
(Morgensternova, & Gillernova, 2005).
I. Kalnina and L. Petre offer several ideas abdlmaw to develop students’ intercultural

competence. In the ESP course for tourism studkat®llowing suggestions can be used:
» “Adapt topics and activities to suit the culturalads of a lesson.
* Add material, either in the form of texts or exsgiif there is insufficient coverage of the

topic.
e Produce a guidebook, poster or webpage for vistiorheir town, country or region. This

should not only describe famous sites and placessiy stay or eat, but also give visitors

advice about what they may find strange or unuahaut their own culture.

15
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» If students have visited the target country, thag cecount their experiences — perhaps by
giving a written or oral presentation with advicer fother students” (Kalnina, Petre,
2006:101).

The researcher practiced considerable group wodkpair work in order to involve all
the students in an activity. During the researatess students made two larger projects, which
they presented at the annual students’ foreignulagg conference. In the first year they had to
make a presentation of some Latvian hotel/restadoariheir foreign partners in order to attract
them as potential clients. In the second year stisdead to create an itinerary for a tour and sell
it to their clients. Students could choose betw@enoptions: to sell foreign clients a tour around
Latvia or to sell a tour abroad to Latvian tourigtas demonstrating understanding of the needs
of different cultures.

Students also made presentations about holidagsivdls and celebrations in another
country, presented national cuisines of countref®rmed their group mates about the most
popular tourism objects and museums in other casand planned an excursion to Old Riga
for their hypothetical foreign clients. In such aywthe teacher tried to make the students
understand that each culture is unique. Most ahallstudents liked videos about different events
and objects of other countries, and their cultufé® videos always were connected with doing
some creative task thus developing students’ inzdgin and creativity.

In addition, it is possible to use audio recorgingeb pages (if available), songs, texts,
even grammar tasks that contain a cultural conitegevelop students’ intercultural competence.

All that is needed is the teacher’s imagination tr@wish to compose adequate tasks.

16
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Conclusion

ESP competence consists of communicative compet@reenmatical competence, pragmatic
competence, discourse competence, sociolinguistimpetence and strategic competence),
intercultural competence (attitude, declared kndgée of cultural aspects, and the ability to
operate in different cultural contexts) and prof@sal competence (cognitive competence,
personal competence, and technological-professicoralpetence). All the components interact
with each other and the development of ESP compettakes place in action; it is based on the
students’ experience and at the same time formsexgeriences in the learning process.

Intercultural competence is an integral part oPEE®mpetence and it can be developed
during ESP lessons applying the teaching-learniethods that promote students’ activity and
widen their point of view, teaching them to thinleatively and to accept different cultures and to
be open to changes.

The teachers are constantly developing togethen thieir students, broadening their
viewpoints and gaining experience and cultural Keoe.

Intercultural competence is closely connected \atiguage competence. The higher the
level of students’ language competence, the highetevel of their intercultural competence is,
and vice versa.

In order to assess students’ ESP competence asoke,whis necessary to create an
instrument that would assess all the separate demge components in a united system. Such an
instrument may be a generalization of the collectath and a focus group interview involving

students, teachers and experts of the industry.

17
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